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Ihis report exaaines the progress and aeftieirements of 
a litle ?ll chiaese Biliagual Prograa conducted in Neif .jfork City in 
1S7S-19S0.- The ecoaoaic aad ethnic composition of the school district 
and the school population are discussed ia the iatroductioa. The 
eyaluatien's desiga aad data ctfllectioa procedures are outlined along 
■ith the program's goals and obJecti?es. The bilingual progran's ♦ 
instructloaal scheme is exaaiaed la teras of class organizatioa and 
icurriculam iastructioa. Materials aad techaigues used in various 
content areas are described in a grade by grade breaitdown that covers 
grades 1 through 9, coateat areas iacludes (1) English language 
acti^vitiesi (2) Chiaese reading and language arts; (3)- readingi (M) 
Batheaaticsi (B) activities reiated to eulturei and <6) the use of 
educational aad cultural resources. Observations regarding attendaftce 
and parent Involveaent are draro froa atten"dance records and 
.gBestionna^ires, The results of a laaguage assessment battery and the 
parents* guestldnnaires are presented. The report conclaides Mith a 
positive evaluatioa of the program, (APM) . 
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Introduction 



■ : Background and Ethni c Compoaltion of Community School Dlsfcri ct i ' 

-J -■ ^ . - ' ~ ^ ~ ~ / ^ ~ — — ■ . 

. Community .school bistrict l is loeated/in N«w York City, in the area 
taown locally as the tower East Side; 

^ ^f .^'^f^f^"^ to the Manhattan Bridge and f^^ n^^^^ 
ya^L^jdia Lo the East River. The* Lower last J ide:was tKe originaLseSle-— - 
^^^^^J^ i^^^^s from Juroieaft,coun*^^ and ' 

. . and e^ghtynthi^enturiesr Immigrants from lastem' European and Mediter- 
^--ranwsn cotmtries settled on the Lower -iast Sid« during the nineteenth 

and early twentieth centuries. Eife for t%se immigrants was Lrd. They" 
lived m tenement houses and elied out a, living mostly as peddlers, labor- 
ers,, or in tli# expanding needle trades.^ Workshops set up/ in the tenements 
eploited^^d enslaved whole families r the sweatsBop era had begun; with 
^nrt ^^^^^T^,*" '^f'^*^^''"- these depths the labo*, movement developed 

and grew. During the years d4nce World War 11, the Eastern European popu-' 
• i;«nnS '^^^"P^^^^^ °S immigrant, from Hispanic and Chinese back. 

' *S^nc"™ - ^""^ ^yP* °* residence , although many ' 

. *|ow income^housipg developemtns.have recently in the souL- 

mxn part the distriet * ' ^ . - . * ! 

from'^fi5r^^\o^rii"*"^^" Srade nine has declljied 

' meld^K 4" ;976.77 to 11718 in 1979-80. Table I below presents enroll- 
^. ment data for Community , School District I for the 1976-77 through 1979-80 

lenool years. ^ ^ 

" ' ^ ' \ Table r 
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V - - TKe-dati ih THbla 1 indicatrthat while enroilmont in the district -Hm ^ 
declmed^oyer the four year period, the percentage of Asian students^ has 
increased. With .the Chinese comjsrislng the pradominant population qroun 
Within the Asian students enrolled in kcTiooIs.- Withir, the Asian community * 
there exists a wide variety of countries of origin, including the' People's 
Republic of China, Taiwan, Hong Kong, Vietnam, Cambodia -and Surma. For nany 
o^ these 842 students of Chinese origin, Chinese, is the language"' spoken in 
the^home. A .large number of these students. are recent arrivals to New York 
^-fS inmigrants or refugees. Chinese'is often their dominlnt language. 
The children arrive with a wide range of academic experiences ^Sd skills, 
from above grade level achievement to a total . _«,..,,_ 



Many Chine sa inmiigrants and IndoGhinese refugees are newly arrived from 
troiAled lands, soma without families, few able to speak more than a handful 
of words in Ingliah. They share little except a struggle with a new and = 
.difficult language* ^ ■. ' . j- . ^ 

Table II which follows indicates the change in the nun^er-and percantage of 
limited English proficient children in Conmunity School District 1, from ISTS'-IQ?? 
to 1979-1980 who are Chinese speaking/ 0 • > 
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Limited English prof\ciency'was determined by administration of the 
Language Assessment Battery / developed as a result of the Consent De^re^^ 
the New York City Board of Edcuation and Aspira of New York^and as a ;resul t 
of the Lau decision, Ihe Lan^age Assessment Battery (LAB) '^fi administered 
twice each school year to all students whoae native iaAgtage is not ln%liah\ 
T^e LAB assesses proficiency in reading, writing/ speaking and uhderstanding J 
Since 1976-1977, the nun^er of limited English proficient studentr- of Chinese^ 



origin in the district has declined sliqhtly from 287 
over the four* year period. . . 



(2.11) to :254 (a. 2%) 



Table III presents the niunber and percentage of limited English proficient students- 
at target schofals*V' ' . / 



. ' - .-.Table III , _ 
Number and ^ercAtage of Limited English Proficient Students 



^nrdllea at Target Schools 
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Of the 186 limited English proficiant students currently enrolled at the 
.-three £arget-schools>-*,128. t68 * 8%1 participate in: a fuU-servace bilingual^ -. ^ .. _^ 
program. The remaining 58 entitled childr^ were served by an ESL program. 
Children who received an ESL program ratter than a bilingual prografn were "those 
children whose parents kelected mm ESL option ovir the bilingual education optiont 

In order to meet the special linguistic, academic and culfiaral nea^ ^^the 
Chinese-speaking students of limisted English proficiency, Commilnity Schoo^nistrict 
#1 established a thinese bilingual program using tax levy funis. The program 
was supplemented by Title VII funds during the 1977-78, 1978-79 and 1979-80 
academic years, ^he Title Vll'bilingual program consiatad of tiie following 
activities f 
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.» p. initruGtipnal program , ; ^ ^ ^ . - " ' 

^ ^ o ^ itaff training ' ' j - I \ ^ - 

o parental and Conrounity involvamerit ' V ^ . . ^ l ...^ _ 

o cultural activities ; / . \# ' 

, This report desaribes^ discuis#e>^and avaluates th^^^rbgrfis *and.kchievemants 
6f the Chinero bilingual aduc^atipn progrm. in each of tha four areas of act-- % 
iv^ ties for tha 197S-80' ^cad^ia yea^/ > i 

11. 'evALUOTION DESIGN AND DATA COLLECTI . /' ' ^ = . 

•- : ^ r ^ . ^ . ... ^^ .\ ^ . ■ — . " . - 



Thiir report praserits a broaS ejiMinatiori ^e entite pragSMif 'emphaaizing 
P^t^ pnljf ita .flxaair^c^ any^^ impact' aad* futufe prospactii, 

It^is not intended to be a narrow evaluittion based solely /on statistical data. 

This report is based on tha following data collection prbceduraa 



A. Class Vis 



ists -v,^' ' j \ - : -• . : V 

^^ ^•ilinguaj^ education classes at ^19^ P20 and J56 were visited several s . 
tlmes^ to obsarye; the :t#achin^^^ yse of matariale, and program affaetiveness/ ' i a 
The pupils' laarnihg prodesi was^itls© obsarvad. ' ^ ^ 

B, Questionnaires i ; . 

^ Pupils^ par^ntsy' and teaoh^^ questionnaires developed by' 

Seton Hall University staff to as^^^^ rating of various V 

program elemahts.. , % ^ ■ . ' - \ ^ - . ; 

C* Exagi4natipn of Ins true tiohal Materials ^ - . f 

Curriqu:l\aBi materials infuse in ^the bilingual edueation prpgram were 
examined to^ determine their %ap^t©priateriess, effectiveness and ease of 
adaptabi'lity to spe^il; rttfeds* ' 

^ ■ ~ ■ ■ ' t ^ ■ - 

D.. Discussions with bilingual Teaoh and ParapryO^essionais 



* burlhg class vi^ts# dlseyssions ve^'^ conducted with toe bilingual 
teachers and parapraf identify program ^ ' " 

strerigths and idehtif y emerging needs . * " / ' ' 

*E* Discussions mth Attevinistrators 

The Title VIl program Was discussed with the project coordinator^ thi 
district's" director of funded ^rogram'g, the district's coordinator .of^bilingual 
education, building principal^, and otoer atoinistrators and supervisory 
personnel concerned with program management and evaluation. 

P. Data Anal^^s * - ; . 

^ ^~r- 5tudent -acMevement^ i^"^ 

Assesgment Battery . Pre and post test data was' collected by district staff 
and descriptive statistic^ were calculated to determine gains attritibutable 
to the program. 



I Forma ta^^- evaluation ^am cqnducted throughout tha year bkr district staff 
■ and this evaiu^.or diiring Spring "l^ a variety 

of soureeS' in or&r' t5 achieve ^ balanced -and reliable overview of the program* 

k , • ■ . • , • - ' . . 

■« . ■ *' / ■ . ' in. PROGRRM goals and- OaJECTIJ/ESf 

The Qhihese bilingual - education prbgram^ is designed to proWde limited ! 
English prdficient children with a l^aarriihg environment and instructional acti- 
vities .which enable them to ac^fcre the ^illa^ concepts nfeeded for academic progr 
and success, . fimphasis tAs bean plaqed on _^Kpanding anti stregthaning the native 
^Language in conjunetion witli the acquisitibn o skills in Engliih as a second 
lanquacre. Emphasis i& also" ^iyeii ■ 1- A i-hp; ^w f^M^^Hgt'g^'a^^r^^ ^ri j 

*a positive self-image. \ ' ^ t 

The ph^mMry .goal of the program' supported by Txt](^e VII funds is to meet 
the . special linguistic, academic and cultural , needs of the lep children. 

Short- range objectivas includadr' 

i ' ■ ' ' ^ .'-.^ ' \ - ■ . 

. o Stetip^ically^ignii^cant gains in English language proficiency as 
maasurad by the .Language Assessmant Jattery , ^ . / . 

' " -:; ~ ~ - ■ ' ' ' ^ ' ■ f ' • 

o Significant gai^ns- in/ self-^'cqhcept and s^lf-esteem, as measured by 
teacher rating* _ ^ ^ ^ 

o Appreciation of home culture and oth#r cultures ' ^ 

o Staff development in the arefc of bilfingual mat,h9Solqf y • ^ . 



o Parent involvement. 



1/ 
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IV, 'instructional' PROGRAM 



A* Class Or ga n i z at ion ' ^ 

Thara were three schools " P*S, 19, P*S. 20, and j\h*S* 56 ~ 
participating in the Chinese Bilin^al Bflucational Program in academic year 
1979-1980/; The program at P.S, 63 was terminated this year, as the number of ^ 
Chinese students with lihiited inglish proficiency was insufficient t^ warrant 
formation of a bilingual class* This finding is a tribute to he ef |activeness 
of the first two years of tVe program, as more than half of the students at 
P. 63 attained proficiency in ^glish and were main streamed intu tne regular 
educational prograni* 

. There were two self-contained .^lingual cl^asses at J,H#S* 56, divided 
according to the pupils" prof ici^cy I in .English', Each class contained pupils 
from^grades 7, 8, and 9* There was onm bilingual class^at P.S, 19, confisting 
of pupils from grades There was also one bilingual class at P*S, 20, 

ler^/ing pupils from grades 2,' 3#, 4, 5 and 6. . 




Eaeh clSss was lerved b^^ one bilingual teacher fund^id by tax. iavy 
funds ana two edueational assistants funded by Title VII » Beaause' of the 
presenee of pupils from ao hany grades, traditional class organisation ' • 
was not appropriat.e* ^ring most periods, the classii are divided into 
one main group and one or two smaller groups* ■ The class at P.S, 19 was 
fortunate in having at its disposal in fextra clasaroom. At the other 
two schools/ the division ras made within the regular classroom, result^ 
- ing in an env iron ment v^ich -re^irQ spegi^l a d a pt^i^ns by both tea o h er^— 
.and students. The teachtes and educational »assi§tants were highly suqess- 
ful in holding the pupila' attention over the potential' distractions from^ 
other learning groups* * . 

. =_ 4 ( . . .J . . 

>^The bilingual teMhers pro^^e instruction to one group at a time, 
while the educational assistants provide reinforcement and review, ' 

^ Besides the difficulties in class organization* whi^h'had to be over- 
come there was also the diverse background of the pupils^ to be taken in- » 
to consideration t The most serious probl@n is that cf dialects. Even 
tTiough the majority of the pupils speak Cantonese, there are significant 
nus^ers of Mandarin, Foochow, and i^atow-spiakers, All the Foochow spea- 
kers speak Mandarin also. All ^e teachers are Cantonese, though most 
speak Mandarin and one speaks Swat^ also*. A few of the educational assis- 
tants speak Mandarin as well as . Cantonese, \ 
.1' 

This diversity in dialects not only requires the teacher to use mgr^ 
than one dialect in class, but also makes Chinese leisons extremely diffi- 
cult* Instructifen is provided _ in the national language, 'not in the dia- 
lects -possibly because of the. problem of dialects / most teachers use 
the national language for teaching^ with 'dialects used mainly to jes^lain - 
difficult Vords afid concepts* 

f _ - ^ . ^ 

Teachers have used music, art, and health education classes to help 
bilingual class pupils to piix with English speaking sjtudents, MJ^ingual 
pupils were very enthusiastia about this arrangement. As a whole, pupils 
were very well disciplined and enthusiastic about their class activities* 
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B.' Currleulim and Instrugtlgn 

i 



The attalpraent of proficiency in Encfllsh is an important aspect 
of copoiunity Sehopl District # I's Chinese bilingual program. All pupils 
in, tfte cKinese bilingual program receive lupplementary. BSL Instruction 
r from a. licensed ESL teacher in addition to the ESL Instruction provided ' 
by their bi lingual elapsroom teacher. There Is at least one 45 minute 
ESL wla^a day. Tne bilingual teacher provides the primary instruction 
in the English language. The. distriot has been forttinate to be able 

to provide extra, additional ESL service to the bilingual students (at 
no cost to Title VII). This Is a supplenentary/ not' duplicative service. 

Students received ^liingual instruction in each of the core curri- 
culum areas. Subjects sufih as physical education,, art, music. Industrial 
arts, library were provided through Enollsh language instruction' with 
bilingual students Integrated with monolingual students. The schedule 
which follows illustrates a .tj^ical program schedule: ' 
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IFIDULE OF IHSTRUCTION FOR BJLtNnilAr. CLASSES* 

■■■■ '■: .7/ „,. ^ 
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• T^ie percentap^of timi spent in native Iffliguap InBfruQtiai Is appro^dnBtely jy 
at the beginning of the school year, '^e percpntap Is padually decriaaed' to 3i % 
as th^ sfcudenta' proficiency in English Increiiii. . , , a , , " 



d o . " Classes are|condueted In Qigllah! classes such as industrial artSj musio are rotated each semestir 
with eledtiW such as typingj health. * , " , 



'I 



,Tha progrM purchased and implmented a variety of high' quality materials. 
All instructional m^erials and techniques were s#leGted to- enhance the ^fofi- 
aifincy. :«5f . Children in the English, lahguage. h variety of ^ulti-media and multi- 
* cultural materiaas were used to dei/elop English ^anguagf ^pVof i^iency, / Materials 
- include I- filmstrips, textbooks, _skiir booke , task cardk^ games / puzgles , 
cassettes, maps, graphics, marllpulatives, etc, . \ ' ^ ' \ 

Materials used In the;progran avoid negative itereotypes of manbers of 
>any ethnic op racial group and positively reflect where apprMriate the cult>- 
' ur e of the children within the program* . ' ' ^ 

. . ^ - . ^ . ; ; ^ *^ v I ' ^ . " . ' - ^■ 

— - — ^-4^Jhe^materta l s and. techniqu e s pur chased ana -4mpl^n ente d ar a -^ftned 
■ ference to authorl^ of the Act and /are designed to assure positive 

results in the attaimnent of our cbjectives." / ^_ * ? ■ 

The 'amountfpf time and actual content of the five curriculum Instructional 
areas depend upon the grade level and language flVency of the children- Small 
group and •individualized instruction were stressed In order to meet the needs/ 
related to Individual 'differences ^ong children, 

/The section which follows describes materials and techniques used in the 
Wioiis content areas. Please s^e attachment 1 for further detail of mkte^ci^i^. 

1) English Language Activities *^ . " - ^ ■ 

J ^) Kindergarten arid -tlrst Grade : Open Court Reading Programd constitues 

the major vehicle* for. the development of receptive and exp/esSive language 
fluency by teacher basic^lgp^uage concepts and^^ skills* The em^asls is '6n 
teaching children the languageus^d In the classroom. Children "aearnlng English 
as a Second Language are systmatlcally taught to Identify familiar an"d new. 
concepts and tow ^to use these concepts In statements and questions/ ^ 

Chinese-dominant students learning English ap a Second Language were 
grouped according to ability. Tfie Lever A of Open Court consists of 55 lessons. 
Sane students completed or came close to completing the entire track, while the' 
^less-proficient students" did not, mwever, the groupings were flexible so that 
faster progressir^, students could move up to the next higher group. The Level B 
Prograin is designed to give the children more IrifOOTatlon about the ^ world around 
them - iniomation whlph they can process with theire^panding 'language analysis 
skills. As in thb kladergarten ■.romponent, oral language will be .stressed with 
emphasis placed on repetition^ and pronuneiation drills using dialogues, plays, 
puppets, games, #> / ' ^ 

' One of the advantages ^of the reading continuous progress system is ti^t 
as the r Chi Id moves up in grade level he can continue according to his achieve- 
ment level from his previous grade . - * 

/ ^) Second and Third Grades ; In the second grade of the Bilingual/ V 
^Bicultural program students continued tp build dral and written skills. As stu- 
dents gained mastery over the^ decoding skills in English at some point in the 
year .emphasis was placed on vocabulary building ard eonprehehsion skills. 

f - / In the third grade of the Bilingual/Bicultural program, the students %.con-'^ 
tinued tQ progress in their abili'ty to understand, speak, , read, and write in 
English, In addiction to readers, workbooks and other insttuetional materials 
being used to further the learning of language skills., .language art books were * 



uaed to improve the students' understanding of the st^cture of the language.- 

' . ^\ Fourth and Fifth Grades I These two gradep of the . BiliHgual/Bi(iui|ura^^ 
program repireBent vertical expaniion* Studer^ts continued to prpgresa' irl th^ir » 
^ability in all aspects inqludi'n^^ reading series supplemenLted'%^^ • 

individuaiiEeS language arts kit^ ... " V* ' :' \ < v ^ • 

d) ; Sixth Gradei The Sixth Ggadfe Bilirigual/Bicul|ural Classes was . 
sAlf-GbntainedJi The Sikth Grade Class was given ^nt^siye E,S*L, and English ' 
Lmnuage' Arts instruction through the coordinated effofts of the ^ personnel", 
utilizing^ a variety of -^booKs, instructional equipment, app»priata software' ind ' 
other^ ihstru^rional ma^eri^lM^.^ . - ■ — — — — ^--^ — — - — ^ 



s 

- ^) r Seventh, Eighth and -Ni^h Grades ! The program's Bilingiiii/Bicul- 
.^tural classess were aepartmentaliaed^ Within the .departmentalized framework, 
; the claisess received intensive E^,S#L; instruction. The classes were, divided 
into small groups according to the student^ aliilit^ to functioh ^rally in ^ 
English, The teaGher worked with one small group and the educationali at^stant 
worked with a sacorid group* = . ' 

. ■ : ' . ■ ' ^ - ' ■ ■ ' ' • --"rA- . ^ 

2) Chinese Heading and Language Arts ^ ^ ^ 

^ ^) Kindergarten and First Grade r In the kindergarteri level of the ^ 
Bilingual/Bicultural program, the Chinese dominant children, received jlngtruction 
designed to deverop the cognitive, skills neGessary Sot a suacess^ul educational 
experience. Oral language was used to build voGabulary and 'struGture skills' 
necessary for reading in the! . naMye language * As these fki lis were developed the 
skills were developed the students began to use books and other instruGtional 
materials to teach basic phonics with emphasis placed 6n those sounds that' ara^^ 
similar in English* In this way, as a first eKperience in^anguagi Arts the ' 
students developed skills which will build upon thisl^^lla'^eing learned in 
EnglistL as a Second Language* The oral language was developed through dialogs, 
plays, 'puppets, and games with emphasis placed' on repetition and pronunciation 
drills* Groupings were fleKibre so that prograssing" students could move up to ^ 
the next 'highey group. The , Modern . Chinese Series was used/ . ' - ' 

, ^ t)) Second and ^Third Gr^dfes i , SeGOnd graders were plaGed in the Modern 
Chinese Series at a level ^propriate to their past rate of progress, 
fell near the end' of Cycle II and worked their way into the new Cycle III, 

Third grade students pciked up the language program at the point wliere * 
they ended their second grade Instruction* As thpy completed Cycle III of the 
Modern Chinese Serf^^ , the-teacher provided language^ arts instruction/in accor- 
dance with the appropriate New York City Bo^d of Edquation Gurriculum guid^^ooks, 

■ . . / ■ ^ " . ' ■ . . ■ 

c) Fpmrth and Fifftli' Grades : These two grades represent vertical axpansipn 
Th4 itydents in^tha. .f oui:t^ the^ Modern. Chinese Seiies .Xevel X,, JZ.^ - 

and III and began instruGtion acGording to thi appropriate New York City' Board of 
Edufcation Gurriculum guidebooks* \ • _ ^ 



d) SiKth Grade ! The sixth grade Bilingual/BiGultu^al class wai ielf-=/ 
contained. Students in the class were divided into .small groups aicordin^ to tlie 
student's ability to function in. Chfnese, Each, student w^as tested' to detemine"/ 
his skills in Chinese and was 'placed accordingly into a reading ^ or language g^oiip. 
The classroom teacher wblrked with one ^mall groups This small group approach 
served to individualize th|^ instruction and allowed more attentidn to be , given to' 
each student, . ' ' = 



Reading skills were develbped through a series of apprdaches. Native lan- 
guage reading books were utilized by ^ the beginning group,/ This series was ' 
supplemented by various individuajized native kits. ' .Use was ^also made of , 
various instructional equipme^nt. Loh*s Introduction to Chinese and the Modern 
Chinese Text were utilized. # the more advanteedl^group ^egan to combine their .""""^ 
decoding skills with; language structure skills. These ■ children used an appro- 
.priate series of native language reading books , These series contained workbooks 
that correspond with the particular skill under consideration. The Golden Mountain 
Series was used. ^ : ^ ^ 

, ^) Seventh, Eighth and Ninth. Grade i The seventh grade bilingual claskes 

were de^ar tme^tali zed, Students in-ithe reading class were divided into small / 
groups according to the stident's a&ility to function in the Chinese; Language. 
Eacb student was tested to determine his skills in language and was pl^gid^ - 
accordingly into a reading or language .group . The teacher worked with one small 
group, the bilinguaa educational assistant . worked with a second small group. 
This small group approach served to individualize the instruction and allowa^ 
more attention to be given to each student. - " . \ 

i)' Reading \., ■ . ^ ■ . ^ ^ . / ' 

■- ■ ' - _ ■ ' ' y^' ' ■ 

. a) Kindergarten and First Grade ; The district felt^it was necessary to . 
Amplemerit a kindergarten program ^which focused to the .development of cognitive 
skiils necessary for a successful educational experience. Thus, all kindergarteners 
began a ^reading series which is ^designed to' teach/the child each skill he needs in 
order to read. In Cycle I; the 'kindergarten students were taught basic decoding 
skills. 

. Mrst gradera began with the Golden Mountain Series because many were on a 
higher readiness level than the students in kindergarten, due to longer time . * 
spfent ia the school, setting.". The majority of the first graders beg^n Cycle IX at 
some point toward the. end *^of the first grade. * 

■ b) Second and Third Grades ; In the second grade of the Bilingual/Bicul^ 
tural program individual ratps of growth ^ governed the speed at which the pupils 
progressed through the sequential program. Because of language differences ^ 
children moved through the materials at different paces. Reading Cycle II em- 
pha'sized comprehension skills, building on the skills taught in the first cycle, 
fell special symbols were phased out as the child progressed through the second 
cycle. The children learned to read longer and more complex stories fluently and 
with understanding/ relying upon increasing word-attack skills and sight word 
vocabuiary. Children began to answer written questions in order to demonstrate 
understanding* At the completion of Cycle II, the children had learned solid . 
.word^attack skills and had acquired a large reading vocabulary. 

Cycle III of the reading program was available for all participants as 
they completed the preceding cycle. Most third grade students used cycle III 
materials. As pupils completed the cycle III materials, they had a solid 
background in the v^arious word recognition and comprehension skills, so that they 
encountered little difficulty in a tranoition toward a basal reading series ' 
supplemented by an individualized reading library kit. 

c) Fourth and Fifth Grades ; Sutdents in these grades continued where 
they left off in June using a variety of ^tpproaches of the native language 
instruction and a wide variety of Chinese language instructional materials. The 
Chinese dominant sutdents commenced study at the appropriate level in the sequence 
of instruction r- oral language skills were emphasized. Groupings were flexible = - 



so that faster progressing studants could move up to the next higher group. 



d) Sixth Grade i The sixth ^grade Bilingual/Bicultural classes" were self- 
contained. Students in th^ class, were divided into sntall groups according to 
the students ability to function in English. Each student was tested to deteCTiiiie 
his various rfading skills in English and was placed accordingly into a" reading 
group. The classroom, teacher worked with one finall group and the bilingual edu^ 
cational assistant worked with a second group. ^ 

Seventh,. Eight and Ninth Grades i The seventh grade Bilingual/Bicul^ 
tural classess were departmentalized. Students in the reading class were 
div±4md into small groups according to the students ability to function in 
^hglish* Each gtudent was tested to detennine his various ' s&ills in ^ 
English and be placed accordingly into a reading grpup,^ The teacher worked 
with one small group and the biringual educational assistant worked with a 
second group. * ■ ^ 

'"^' -^^ ' -■ ■- 

4) Mathemati cs ' ' . • ; • 

a) Kindergarten and First Grade s Mathematics instruction in the Bilingual/ 
Bicultural Program was first given in the native language of Ae student. The 
student learned the^ appropriate concepts in English. 

' ■ ■ _ ■ , . 

Mathematics instruction at the kindergarten level also utilized the 
medium of inquisitiv^ames as the vehicle for ^developing concepts of nuitibers 
and space. The inquisitive games utilized manipulative materi^als in structured 
activities and games in order ^o provide children with opportunities to dis- 
cover strategies for observing; classifying and organizing material; making de- 
cisions and solving problems. Fourteen mathematics oriented games and activit- 
ies were utilized. In addition, kindergarten students used a mathematics text 
series which is printed in both Chinese. and, English so that the students . 
follow the same learning sequence in both languages. 

In the first grade of the Bilingual/Bicultural program the students 
used the first grade level of a mathematics textbook and workbook series 
which is printed in both Chinese and English/ The program was also^gupple- 
mented by manipulative materials for concrete experiences, 

b) Second and Third' Grades i The second and third grades of the 
Bilingual/Bicultural program continued to learn concepts in mathematics using 
an appropriate^ textbook printed in both Chinese and English editions. The 
program was supplemented by manipulative materiala for concrete experiences. 

Fourth and Fifth Grades : The fourth and fifth grades of the Bilin- 
gual/Bicultural Progrian represented vertical expansion. The students continued 
their learning of mathematics skills using the text and workbook series in 
parallel English and' Chinese editions, suppletnented with manipulative ^ath 
materials utilizing a laboratory approach, 

d) SiKth Grade f The sixth gradp bilingual/faicultural classes were 
self-contained, students in the class were divided into small groups according 
to their ability in mathematics. Each student was tested to detemine his 
various Skills in mathematics and was placed accordingly into a mathematics 
group. Thi classroom teacher worked with one small group, the bilingual 
educational assistant workded a second group. This group approach served to 
individualize the instruction and allowed more attention to be given to each 
student. Mathematics instruction in the Bilingual/Bicultural program was 
given in both Chinese and English p 



In the sixth grade, the students used the fifth and sixth grade levels of 
a mathematics textbook and workbook which is printed in both the native lan- 
guage and English* These textbooks were supplemented with manipulative math 
materials utilizing a laboratory approach* ^ The units covered were' in accordance 
with the appropriate New York City Bo^rd of Education Curriculum Guidebooks in 
Mathematics.- 



- ■ e) Seventh. Eithth and Ninth Grade.s i The 7th - 9th grade bilingual 
classess were departoentalized. Students in the class were divided into^ ^ 
small groups according to the students' ability in mathematics. Each student 
w^s tested to detarmine his various skills in mathematics and was placed 
accordingly into a mathematics group. The classroom teacher worked ^with one = 
small group, .the bilingual educational assistant worded with a second group. ■ 
This- small group approach served to- individualize the instruction and allowed 
more attention to be given to each students. Mathematics instructiori was 
given in both the native language, and English, .. Textbooks were supplemented 
with manipulative math materials utilizing *a laboratory- approach. The units 
covered were in accordance with the appropriate New York City Board of Education , 
curriculum" guideboods in mathematics. . ^ ' ' 

■ 5) Other Content Areas t 

^ — ^ - -- -- 

• ' . ■ * - " 

Instruction in other content areas such ^s- science, social studies ^ health, 
music and art were provided at each *of the grade levels in accordance with the 
appropriate New York Cith Board of Education curriculum handbooks, " Instruc- ' 
tion was in both English and Chinese a^ appropriate. In addition, wherever 
possible, instruction in these content *areas was integrated with bicultural 
instruction. The aA^unt of instructional time spent on these areas was in 
accordance with .the appropriate curriculum handbooks Th^bughoiit these content 
areas instructibn was geared towards meeting individual needs. 

6) Activities Related to Culture / , . ■ 

a) Kindergarten and First Grade i Bicultural education at the kinder^ 
garten level stressed an introduction to the Chinese and North, American cultures 
through the vehicles of foods, music, dance, art and holidays , ^ Funds were u^sed 
for the purchase of t^ical Merican and ethnic foods which were prepared and 
tasted in the classrodm. Similarly the children learned songs, games, , dances 
and musical rhythms of the native culture and North American cultures. Parental 
participation was an important ingredient in thase aspects of bicultural eduoation. 

b) Second and Third Grades i In the second grade of the Bilingual/ 
Bicultural program, students began to work on idividual and grojp projects 
and reports with resp-ct to bicultural instruction and social . studies units. 
As in the first grade, foods, holidays and music were used as motivating tech^ 
niques from which a more indepth study or project was developed. ^ Third grades 
became involved in programs for Chinese Culture Week, Brotherhood Week, Mid- 
Autumn Festival and Chinese New Year, ^ 

c) Fourth and Fifth Grades i The fourth and fifth grades of the Bilingual/ 
Bicultrual Program continued to receive instruction in the bicultrual aspects of 
bilingual education. The instruction was project-oriented and integrated with 
other curriculum areas such as social studies, georgraphy, language arts, etc.. 
Students were involved in stage production activities for assembly programs ^f or 
such events a,s Mid- Autumn Festival, Brotherhood Week, Chinese New Year, Chinese 
Culture Week, Columbus Day etc. Students also took trips to places of interest 
for bicultural understanding? Chinatown^ Metrppolitan Museum of Arts, Asian 
institute, . ' 



d) Sixth Grade ; The,; sixth 'ftfade BiUngual/Bicultural .classes integrated 
bicultural education with other curriculum ^areas such as 'Social" gtudiffs, Languag 

^ Arts,*-and Reading in the native language. Students wre also involved in stage 
production activities for assemtily programs for" such events as Chinese New Year,"* 
Autumn l^tival, irotherhood Week, Chinese Cultural and Heritage Week^. Students 
took fi^B trips to places of interest for bicultural understanding including 
Chinatown, Metropolitan Museum of Arts, Asian Institute, A highlight ^of the 
^-_Bili_ng_ual/Biculti^ was the annual Bilingual Show, The students 

performed, songs, dances, poetry, XnU slcits^epres 

countries of origin. - f ' ^ . ' 

e) Seventh, Eight "and Ninth Grades ; The seventh grade Bilingual/Bi" ■ 
, cultural classes integrated bicultural education with other curriculum areas . J 

such as Social Studies, Language Arts and native language reading. Plays and 
novels were studied in , the perspective of literary history of the participating 
students' native'*country . Students were encouraged td^make individual projects 
in order to demonstrate different points . in the history, of their native count- 
ries. Students were also invql^ed in stage production activities lor assembly 
programs for such as Chinese New Year, Chinese Cultural Heritage Week. Students 
took field trips ^to places bf interest for bicultural understanding including^ 
Chinatown, Asian Institute, Metropolitin Museum= of Arts, ' 

7) Use of Educatior^al and Cultural Resources " * ' V. 

The bilingual.^program benefited from additional input and li^formation 
from a wide variety of educational and dultur^al resqurces, 

' ^ o^ Tht Bureau of Bilingual Education of^the State Education Department, ' 
, with offices in Albany and New York City, provided technical assistance and ' 
program %pecialists to as,sist^ in the program development, implementation, 
and formative ^valuation. / . 

- ' ■ ■ . .'- - ■>> 

o The Office of Bilingual Education of. the New York City Board of . ■ ■ 
Education has been a valuable resource to the district's bilingual programs. 
OBE has also provided' a series of technical assistance maetings to assist' - 
district staff in planning more effective programs. 

■ ■ r - j ^ ^ 

o Existing educational resources throughout New York City and the 
Metropolitan area were utilized by Title Vli staff and .students. Target 
classes visited such cultural centers as the China Institute, ^he Museum 
of the City of New York, the, Metropolitan Museum of Art, the Museum of 
Natural History, etc. . to study special exhibits on Chinese art, history 
and culture.. 

In addition, the program drew resources, and services from other multi- 
cultural organizations such as ; The Family Institute, Inc . ,/ ^Ed:ucational^ 
Alliance, and others. Students and their families who were jui'ged to be 
in nned of special assistance and individual ser'vices,,, e.g- , l^ealth or 
social services, were referred to cooperating community agencies and ^ 
service organizations; Catholic Charities, the Henry Street Settlement 
House, Bureau of Child Guidance, Urban Job Corps, Gouveneur Hospital, 
Beekman Downtown Hospital, Iiranigrant Social . Services , International Rescue 
Committee, " ^ . . , ■ . 

Other agencies and institutions in New York City have been utilized 
by the bilingual program and will continue to be available to project 
staff; Asian Bilingual Curriculum Development Center, Board of Education 
Curriculum Library, Long Island University New York Uriiversity. 



■ -..A- / . ■■ • ' . 

; •. , V, EVALUATION FINDINGS ■ 

, U ' ' ' ; ' . . ■ ' ■ 

' ^A, P^hievement. * ^ : ** 

' ^'^ ■ .. . ■ •. . .. • . ' 

• ' , The ^ Language Assessment Battery was administered in Spring 1979 
(Fall 1979 for new entrants) and ^again in Spring 1980 to evaluate stu- 
dents" proficiancy in English. The results of this tes-ting program are 
-~ — — ^^^eported i^n the^^ble below, which presents pre and post^test data i for 
each subtest of the LAB, by school' and^'by^grade^-- Da t 
sent percentile ranks, with ranks > 20th %ile indicating proficiency, 
according to the Lau Remedies followed by the ,N*Y,C. Board -of Education, 



Title Vil 1979-80 
Language Assessment lattery 



















Listening ^ Sj 


peaking 


Reading 


Writing 




Pre 4 . 


Post 


Pre 


Post 


Pre 


Post 
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Grade 1 


1.33 


12,33 




I 6,00 


1,17 


4,67 ' 


Grade 2 


2.50 


^ 16,60 


^3.50^: 


9.50 


3V5O 


9 , 00 ^ . 


Grade S 
Grade 4 


11.88 : 
5.120 


18,38 
14,80 


^,50,^"' 
6.20 


M,a8 - 

ibieo 


4.00 


6.50/ " ; 

^8^60 ' 


Grade 5"^ 


17^50 i 


22:50 . 


6.00 


17 ,.50^ ' 


^7,50 


- 12.00 ' 


Grade 6 


/-K^bo 


26.50 


^ 12/33 ^ 


24.33' 


9,83 


14.33 


20 " 
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Grade 2 


9,44 


16,50 


1*44. 


0.50 


3,22 


2,00 


Grade 3 


9,83 


28'. 00 


' 3.33 


12,00 


4i67 


13,00 / ■ 


Grade 4 


8,43 


23.80 


8, bp 


1*4,50 


4,86^ 


11,25 


Grade 5 


0/00 


16,00 


0,00,-- - 


^12,00 


0,00 


12,00 


Grade 6 


0,00 


26.00 


0,00 


10.00 


0,00 


11.00 
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Grade 7 


^2469 


15,81 - 


10.42 ■ 


12,61 


6,77 " 


7 ,84 . 


Grade 8 


147^^1 


17,81 


12,67 


16,88 


9,21 


11,84 


Gride 9 


L2.80 


16,80^ 


10.00 


15,80 


8,80 


14,00. 



ERIC 



These data show significant gains in all subtest area across all 
grades and schools (eKcept grade 2 at P20r which showed gains only in 
listening and speaking)* Chese ^results provide evidence that the pro^ 
gram made substantial progress toward meeting i^ts goals. 



Attendance 



The attendance of students in the Chinese bilingual program was 
. superior to the attendance of-any^ other group of children in the 'dis- 
trict. Program participants averaged fewer than 5 absarfses.per year,^ 
^Jim^OA?aS_ ^students demonstrating perfect ^tendance'. The 

district as a whole averager's 3 l aWrrge-dal'l^^ 

29th amopg the^ 32 commfinity school districts in*] 



* New York. City. 



C. Parent involvement ' t 

' — . sr-- ..." ' , . 

Throughout the year/ the coordinator of the program held meetiiigs 
with parents. The ^parents at p,s, 19 were especially active through^ 
out the year, , 

• From our questionnaire (See Attachment #2), we' found that thT 
parents were very well impressed by the teaching staff. Around two- 
thirds thought ~t^at their children had progressed in English, while 
ajDout half thought bha^he.same about piTogress in Chinese reading and 
writing, and other siAjects. 86% of the parents considered the per= 
formance of thr coordinator as satisfactory. ^ * 

As for involvement, ofr the community, the;, coordinator has estab- 
lished liaison ^w^th cooperatW^ community agencies to provide special 
services to pupils and parents, e.g, health, legal, social, cultural, 
recffational 'fi educational.' Amonf these are the. Chinese Benevolent 
Association, Chinatown Jlanning CouAcil, Chinatown^ M Inter- 
mantional Rescue Committee, and^ Immigrant Social Serviced 



VI. CONCLUSION 



' As a whole., wa conclude that pupils in the Chinese bilingual program 
succeeded in improving their proficiency in English. and Chinese, Pupils 
have made significant improvement .on their self-image area and they . 
consiaer the program useful. Generally speaking,^ ^ the program has been 
successful in involvifng the community and parents who seem quite sat-^ 
isfied. P.S. 20 has offered English- as a second ranguage classes to 
adults. ^ ' - \ 

. ^ • \ - • ' y 

We highly recommend that the district- work with other Chinese ed-^ 
-ui5_ajtDxs__rto__Me^nti^^^]^^ ±^ the Chiriese 

language. There is, of^course,; a aack of highJ7"q^ 
efforts must be made to identify/adapt apflropriate materials. 

successful in meefing the needs of the ^ 
Chinese students at target schools and has demonstrated effort to ' 
affect improvement in th^ students ' English, Chinese, self-concept, 
appreciation of home .culture, parental in(^olvement and positive at- 
titudes toward the program. The progress has-been made toward meeting 
^the ca^jectives,f and every effort will be made to^ontinue to meet the", 
needs of the students. - \ 

■ ■ ■ . '/ • ■ 




, Attachment 1 
Ci^rric^lum Material^ 



SchQoll ^ Teacher's name " Course 



Textbook they are using now 



P.S. 19 



P.S-20 



Mrs,. Slrat Goldern 



Winnie Wong 



^Language Arts 
(Chinese) 

Language Arts 
^ (English) 

I 



1. HsAan Tal Kuo Yu ({-3) 

2. Gold Mountain Series , (1-3) 



Social Studies 



Science 



Mathematics 



Language Arts 
(Chinese) 

Language Arts> 
(English) 

Social Studies ^ 



Science 



Mathematics 



1^ More Time and Places 

2. New Practice Reading Book A-D^ 

3. City Sidewalk, Meeting New 
Friends ^ * 

4. ^ode rn ^3ier i can Engl is^f^'T^ 

5. '^In the City, Aromid the City ^ 

6. Uptoxm Dowitowrt, My City - 



1. Green Light| Co . ^ 

2, New Practi^ Readers A=D 



1. WorKing with Science 

" ■ ■ a 

/ 

1. "Working with^ Numbers 

2. New Way in N^bers 3r^-5th Gr. 

3. Health Ma^hemal|ics 1st Gra^e 

4. Mathematics 2nd Grade ^ 

1* Golden Mountain 
2. Reading Series - 

1 . Ginn and Company , level 5,6, 

7. 8, g. . , * 

1. Basic Social Studies (Harper, 
Row^ Publisher) 

> _ 

1 . Today' s Basic Science 

(Harper Row, publishers) 

I, Holt School Mathematics 
(Holt, Rinehart; &sWinstOT)^ 
publishers) 



School I Teacher ' s name 



Course 



TeWtbook they ar%^\^lng 



now 



J.H. '56 



e Yee 



Social Studies 



Karen Mashberg 



Mathematics 



Language A^ts 
(Chinese) 



Seiena^ 



Mathematics 



1 . Our New York , J . E , 1 Pevine 

2. Urban America, Sadl4r Social 
Science program 

3. Teacher-made materials " 

1, Refresher Mmth, Stein ^ 

2, Working with Numbers, Shea 

. ' : a- 

1 . Modern Chinese Text 

< H.K, Publishing Co , ) 

2, Loh's rntroductisLon to Chinese 

1, Pathways in Sci - Biplogy I 

- Earth Sciencel 

- Physics I 
^(by Ovenhorn & Idelson) 

1, Refresher Ma^hs by ?tain 




QuastLonnalre for Parent s 



Y - ^ Yeg^ or Agree y 

N - No Or UtsagrmB ^ ' ' 
NA ^ Not Applicable or No Opinion 



j&eneral Information 

— ^ ■ . - . 

1 , 

1. Years have been in the United States • (check one) 
' 36% about^l irear ^ 



13% abaut 1% ^ears 
3% t about 2 years 



5%^ about 2% years 



44% more than 3 years 
2\ f|ama_and age; of the child 
3.. Grade level- of the c^Hd 



•A 



4. Ghild^s use. of Chinese .(check one) 



' .5% very little 
5% littl^^ 



457^ able to understand basic Chineae 
457a able to carry on a conveifsatftn 



5. Year of the Qhlld's residence in ^erica: 
38% % yftar , - 

35% lyear 
147a 1% years 
. 57a 2 years 



879 more thanL '3 years 




6. Child^s use of English (check one): 
35% very little 

11% little 

t ■ — ■ — 

; 38% able to understand basic English 

" 16% able to carry on a. conversation 



EKLC 



Or: 



7; Child's attendance at Saturday school (check one)"; 
'%% evtry Saturday ' 
17% not every. Saturday 
79% never 



II. Language (check one) 



Y 



N 



NA 



ERIC 



r. For all subjects Chinasa 

should carry heavier load. 

if 

2. For all subjects, English ■ 
should, carry' heavier load. 



.42% 



79% 



22% 31% 



13% 



'5% 



6% 



3% 



3 ^ For , teaching Chinese 
History, Geography, and 
Culture Chinese must > 
I* carry heavier ipad, : ;. 

For' teaching Am#irican 
' History , ' Geography , and 
:Gulture, English must 
carry heavier load. 



49% 



78% I 14% ^ 



20% 



11% 



5% 



5 . Parehts , should use 
Chinese with child at 
home (exclusiyely) . 



84% 



11% 



3% 



3% 



«6.,' Parents, -should use 

English with child at 
home . ' 



9% 



:; ,19% 38% 



34% 



7. Parents may use both 

■ Chinese and English 
» • with child at home. 



31% 



25% 



22% 



22% 



crassr.oom Activities J , i Y 

^ — — — , V ■■ 

1 , Teaching stx'^tegy 

is appropriate. . I -91% 

Teacher and assis- . ^ 

tant are^doing their 

b^est to help the children, 100% 

3. Both teacher and assis- 
tant are doing their ' . 
best to hilp the cliildren/ 97% 

4. ^ Teacher and assistant 

are highly ^motivated, 97% ^ 

5. Children eiijoy learning . 94% 

6 , . Teaching equipments 

are enough . / - ^9% 

7, Teaching equipments ate. . 
properly used. . t 69% " 

8:. Generally speaking, ^ ^ V ' 

; ' the clais is well organ= ' .^Z 

l^ed. / _ ^ 62% 



Bilingual Instructional Materials 

1. Degree of. difficulty of ^^t^ 
ttee language used israp- '^^ 
propriata to the child *s . 
gt^de level. '\ 51% 



2. Content is appropriate " '\ 
to child! s age level, 63% 



^ 3', Bicultyral features £±m 



X ^ S V N , : : NA \ 



ibuxid ±n textbobka , ■ 59% . " 32% . 3% ^ ' 5% 

• -^Z • = ■ . ' ■ .\ i . ' =- f 

.4, More Chinese books- are . = \ 

needed for reading. ; ■ / 53% 21% 21% 6% " 
5. Teaching materials are 

^ helpful to the child. ^ ^ 85% ' " 12% 0% " 3% ' ^ 



Child* 's .Progresi ^ . " 

1. Our child* s listening V 

cotoprehens Ion in Chinese ^ " ^ ^ 

has ^ imprpyed since he / * . 

' joined the program. ^ ' ; ■ 66% 34% . 0% 0% 

1\ Our:; child ' s spaaking abil- 

f ity in Chinese, has , " * ' ' 

Improved since he ' ' 

=t ^ ■ 

goined the program.' 6 2% ' 38% 0% 0% 

3 Our ' child' s reading / " - ^ ^ 

ability in Chinese". V ^ ^ 

ha^ improved since he 

Joined the program. ^ 43% 53% y 3% 0%. 

4. Our child's .writing skill 
s in Chinese hds itaproved ^ \ 
since he joined the pro- 

grim. = 48% 48% > 0% 



5. Our child's listening , 

comprehension in English ^ ^ 

has improved since he ^ ^ 

' . j^olned ^the program. 70% 30% 0% ^ 0% 
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6; Our child's speaking 

ability in English has : : ■ 
" improved since he ^ • ^ . ^ ^ ■ 

joined the 'ptogram. " 67% 30% " 4% ' ' - 0% ' V.. 

Our child's reading _ - . . ' " ' ^■ ; - 

ability in English has ' i ' ' ■ ' - 

improved since he ' , ^ ■ ^ , - ' ^ 

■ joined the program," ./ 65% . ■ ^ :32% \ \ 0% 3% ' 

' ' ' . ' ' 'V V. ^ ^ ■■' V / ■ " 

8, Our child's writing skill 'y'^ ^-.^ / ^ * . ^ . v^:" ^ 
in En^rfsh has improved ' : • 

* since he- joined the ; . ' ' ' 

program. ^ ■ -v^^ -- 62% ;/ 35^ 0% ' / V 

■ \ ' ' ^ ■^" ' ■ ^ ■ " - 

9. Our child's progress , ^ ^ ^ 
iifc Other subjedt matters 

.:\ is apparent. " 47% 44% Q% 3% ^ ' . 

10. W . receive. oi& chitd':s^^ 
school work kvalUatlpn 

reports . ^reguar 1^/ ' 76% 18% : 3% 3% 



■11. Do -you feel that; ttie-^^^ V\ , ^ : - 

" p^bgram has. help kd ^ 
. your child ^^d " take 'an ^ ad- . ^ : 

^justmeht to the school, . , . 

^ conmunity , peer group 

^ ind environment? 64% 27% . :;3% 6% 



VI. _ Your Evaluation of the Program 



^ 1. you think that a 
■ stronger leadership is : 

needed for the pirogram? 69% 19% /^Q% 12% 



s 



N 
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2. Do you feel that the 

bilingual coordinator has, 
performed his/her job veil? 63% 



23% 0% 



13% 



Vll , Others 
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1;: Do you wish to hold 
worksbopa for parents 
at Irnksfi once a year? 



68% 



18% 0% 



15% 



2. Do you think that there 

should be motfe meetings - ^ 

betwaan parSnts and 
bilingual pars onnal of 

tha school? 7 ' 82% 6% 0% 



12% 



3* Do you wish to have soma 

cultural activities to J 

halp y9ur child to ijttdar- . * 

stand 'American, culture? 76% 12% 0% 12%' 



Do you wish to have 
soma Japanese cultural 
activities to help Amer- 
ican children and par- 
ants to imderstand Chi- 
nes a culture? 



56% 



28% 0% 



16% 



